
Welcome to this presentation on the P3 Business Analysis exam. 

The presentation considers two main issues. 

 

1: Recent performance in examinations. 

 

2: An insight into the marking of P3 scripts. 
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Recent performance has been consistent with previous sittings, 

but the March 2017 pass rate reflected a slight improvement in 

performance. 

However, performance would be improved by: 

Ensuring complete coverage of the syllabus 

There is recent evidence of significant knowledge gaps. The 

examiner’s report for December 2016 identified knowledge gaps 

in project management, big data, competency frameworks and in 

the learning organisation. In March 2017 there were knowledge 

gaps in principles of costing and boundary-less organisations. As 

a result of these knowledge gaps, more candidates are omitting  

complete question parts. This significantly reduces their chances 

of passing the examination.  

Ensuring that attention is paid to analysing data in the 

context of models and frameworks 

For example: data shows that four dominant companies in an 

industry are similar sizes. How does this affect the competitive 

environment? In another example, data given about market share 

and market size suggests that a Boston Box analysis is 

appropriate.  
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Ensuring that underpinning skills and techniques are 

refreshed 

For example: Financial ratios and their implications, variance 

analysis and its interpretation. Evidence from the March 2017 

examination suggests that candidates are not as familiar with 

these underpinning areas as they should be. Question 2 (on 

costing) was not particularly popular and many answers were 

very poor.  

 

Ensuring that ACCA resources on the web site are used 

http://www.accaglobal.com/ubcs/en/student/exam-support-

resources/professional-exams-study-resources/p3/technical-

articles.html 

There is compelling evidence that many candidates have not 

properly accessed these resources. The March 2017 examination 

provided further evidence of this. An article the would have 

support question 2 was available in the P3 resources area of the 

ACCA website, but many candidates chose not to attempt this 

question and many who did so produced poor answers.  
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Ensuring that time management is a strength not a 

weakness. 

Candidate feedback on P3 usually includes the comments ‘time 

management was an issue’. Often, candidates have brought this 

on themselves by providing over-elaborate answers to part 

questions which were only worth a few marks. But, time 

management is more than just allocating time to questions. It is 

about using that time effectively within the questions. Too many 

answers uncritically repeat too much information from the 

scenario, often in introductions which are too long for the purpose 

at hand.  

 

Ensuring that candidates continue to be prepared for 

analysis and not just elicitation. 

For example: in the contextual features of strategic change, 

considering ‘time’ is much more than just defining what ‘time’ 

refers to. A further example; explaining why something is a 

strength (in a SWOT analysis) rather than just stating that it is a 

strength.  
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Ensuring that answers to classification questions are clear. 

For example: making sure in a SWOT analysis that threats are 

explicitly defined as such and are definitely due to external 

factors. Demotivated staff is an internal weakness, not a threat. In 

the March 2017 examination some candidates wrote a header, 

such as strengths, and then amongst the strengths, would 

introduce an opportunity. This produces an unstructured answer 

which is unnecessarily difficult to mark. As a further example; in a 

PESTEL analysis ensure that technological factors are external 

and not a reflection of an internal weakness (such as a website 

not optimised for mobile phones).  

 

 

Ensuring that candidates lay out answers to quantitative 

questions clearly and explain the logic of their calculation 

Calculated key values need to be prominent, explanation of logic 

allows markers to easily apply the OFR (own figure rule) and give 

appropriate credit. In the March 2017 examination too many 

answers to question two were messy and the logic of the 

candidate’s answer was difficult to follow as it was often 

unexplained.  
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.  

Ensuring that answers adhere to the rubric. 

For example: identify and discuss four problem areas in the 

current process. For each problem area, explain how your 

proposed solution addresses the problem. 

 

So in the answer, illustrated with a representative scenario.  

Identify the problem: For example; problem area 1: High costs 

and unnecessary delays in the activity check scripts. Also clearly 

identify problem areas 2, 3 and 4. Make them stand out. 

Discuss the problem: Checking costs 30 cents per script. There 

are, on average 10,000 scripts per session, giving a total 

checking cost of $3000 per marking session. It also delays the 

publication of results by 5 days. Also, not all faults are found as 

subsequent analysis shows that checkers sometimes fail to spot 

that markers have exceeded the maximum number of marks for a 

question or part question.   
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Explain how your solution addresses the problem.  

The proposed marking software solution automatically adds up 

marks as markers record them. Thus there is no requirement for 

checking and so this activity is removed from the process. This 

leads to a tangible cost saving ($3000 per session) and an 

improvement in service efficiency, marks can be released five 

days earlier. 

 

The marking software solution also prevents the marker from 

allocating more than the maximum marks to a question or part 

question. Thus this problem is also addressed by the solution.  

 

  So, the answer must be clearly identified (problem area 1, 2, 3 

and 4) and each verb explored; identify, discuss, explain. The 

message to the script marker is clear!  
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So, we now turn to providing an insight into marking. 

 

Here are two part answers identifying the P element of a PESTEL 

analysis. Please read these through. 
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Here are the allocated marks to these two answers.  

 

The left hand text represents a poor answer and the right hand 

answer a good answer. 

 

The left hand side answer is worth half a mark for the text 

highlighted in red. This is essentially text repeated from the 

scenario but correctly classified. 

 

The right hand side answer is worth 1.5 marks. Again the text in 

red is worth half a mark (but more succinctly stated than the left 

hand side) and the text in blue is worth a full mark, explaining the 

significance of the threat. 

 

Notice that the right hand side answer is shorter than the left 

hand side answer! 
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Here is a part answer to a question asking whether a company 

(Neach Glass) should be retained in a corporate portfolio.  

 

Again, please read both answers  
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A similar message to example 1 is given here. The left hand side 

answer is longer but only worth a generous 2 marks. One mark 

for the text in blue and two half marks for the text shown in red. 

Calculating percentage rises and falls in data without comment 

rarely scores very well. 

 

The right hand side answer scores 5 marks, with each mark 

represented as blue text. Notice how marks can be gained quite 

quickly. It is a dog (1 mark) and the advice is usually to divest it 

from the portfolio (1 mark). Again, the better answer is the shorter 

answer.  
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Here are two answers giving ratio calculations.  

 

Again, please read them through. Here the better answer is not 

the shorter answer! 
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And here is the marking of these two answers. 

 

The left hand side answer is worth nothing. The calculated figures 

are wrong as per the marking scheme and there is no explanation 

of how they have been calculated and so no credit can be given. 

 

The right hand side answer is worth 3 marks for correctly 

calculated ratios and a reasonable statement about liquidity, 

linking it to the case study scenario.  
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I hope this presentation has given you an insight into how P3 

scripts are marked and how candidate performance might be 

improved. 
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This presentation is intended to highlight the key resources and 

support ACCA with its partners have available for P1 and P3  

students and which it is essential for you to direct them towards 

and encourage them to use as essential preparation for the 

remaining  examinations. 
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Now we will look at the timeline for future P1/P3 exam sessions 

and the transition rules which will apply 
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As there are only 5 more opportunities to pass P1 and P3 it is 

likely that many students will be keen to clear both exams at or 

before June 2018. For them, the scenario they wish to avoid is 

holding a pass for either P1 or P3 after June 18, but not both, 

meaning that the student would have to take SBL in the future.  
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The ACCA Global website contains a number of key resources to 

help teaching and learning for all exams. Encourage your 

students to click in the students  tab and then select exam 

support resources, which includes the syllabus and study guide, 

past exams, FAQs and examining team guidance.  This section  

includes the examiner reports and approach articles and a 5 

minute video giving valuable advice.  

 

It is this key list of resources which I will now focus on. 
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As we heard from the examining teams in their presentations, 

there are key recurring themes contained in the examiner’s 

reports which highlight key and common failings demonstrated by 

the weaker students. Many of these failings are connected to 

exam tactics, but some of them are due to lack of preparedness. 

The list in this slide sets out the key resources we would 

encourage you as learning providers to focus on when directing 

your students to additional learning resources. 

 

We will focus on these, one by one, in the following slides: 
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You may want to encourage your student to cover the 

reading material before the lectures associated with that 

material – this gives students a context and some 

background before they apply their learning in class and 

for homework. 

 

Direct students to specific aspects of the texts during face-

to-face if the material directly supports the learning being 

undertaken. 

 

Use question and answer banks as part of the practice and 

revision phase of learning – to give students as much 

exam style practice as is possible  

 

Give them mock exams to practice sitting an exam in 

timed exam conditions.  

 

 

 

20 



It is surprising to hear that many candidates do not read 

examiner’s reports. Perhaps by their title they might be perceived 

as boring or an administration requirement of ACCA. They are far 

more than that. The examiner reports give the student an insight 

into the mind and concerns of the examiner – what delights and 

what frustrates them and the marking team.  

 

It is well worth encouraging your students to read and summarise 

these reports and by doing so it will become obvious to them 

what the key things are that they should do and avoid doing in 

examinations. Following the examiner’s advice based on the 

evidence of the team marking thousands of scripts is a great 

insight into student behaviours (both good and bad). 

 

Two of the key things that almost all examiner reports in most 

examinations not just P1 and P3 advise and which candidates 

tend to repeatedly ignore are: 

 
• Answering the question asked, not just ‘dumping’ information triggered by 

key words in the requirement – to avoid needless waffle 

• Writing only as many points as the marks available would indicate was 

necessary to gain full marks  – to help manage time  
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ACCA produced these guides to using examiner reports 

initially to help self-study students, but you can help your 

students to make the best of all of the constructive 

guidance in the examiner’s reports by directing them to 

these guides which are in the support resources for each 

exam on the ACCA website. The guide includes getting 

started and then goes through three key steps in using the 

reports in a productive and helpful way.  

These can be found on the ACCA website at the following 

links: 

P1- 

http://www.accaglobal.com/content/dam/ACCA_Global/Lea

rning%20Providers/exam-reflection/Reflections-1st-P1-

Governance-Risk-and-Ethics-FORM.PDF 

P3 - 

http://www.accaglobal.com/content/dam/ACCA_Global/Lea

rning%20Providers/exam-reflection/Reflections-1st-P3-

Business-Analysis-FORM.PDF 
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Also available, mainly for self study students are these 

retake guides. But again, you will find useful advice in 

these to pass on to any retake students in your classes. 

These are useful resources for those students who failed 

the exam and are planning for resits.  They provide tips for 

how they can successfully pass the exam this time round 

and signpost them to the other resources available for the 

exam. 

 

Links: 

P1 - 

http://www.accaglobal.com/content/dam/ACCA_Global/Lea

rning%20Providers/retake-

guides/4923_Study_Guide_Retakes_P1_interactive_AW.p

df 

 

P3 - 

http://www.accaglobal.com/content/dam/ACCA_Global/Lea

rning%20Providers/retake-

guides/4923_Study_Guide_Retakes_P3_interactive_AW.p

df 
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It is essential that all your students take time to read the technical 

articles and make their own notes of what each article is about so 

as to consolidate their learning. 

 

Tutors should point students to the existing articles listed on the 

website for each exam, as and when they cover relevant  areas in 

their  

face-to-face learning. This helps students gain a greater insight 

and understanding of these areas as they progress through their 

studies 

 

There is evidence of only looking at most recent articles. The list 

of technical articles builds up over time and the older articles are 

as just as  important as the new ones.  
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A particularly comprehensive one is the first in this slide on 

governance which is an overview of the whole of Section A and 

well worth reading to understand how all the themes within the 

governance section fit together. 
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There is a long list of technical articles for P3. Again, don’t only 

look at the most recently added articles as the older ones are still 

relevant and questions can be asked based on them. 
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http://www.accaglobal.com/uk/en/student/exam-support-resources/professional-exams-study-resources/p3/technical-articles/value-chains.html
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Past exams are published on the ACCA website under the students/exam 

resources section relating to each exam. Approved content providers also have 

the rights to publish the most recent exams. But all past exams are useful to 

review.  

 

It is important that students practice the relevant questions as they are learning 

about the subject areas concerned and are not given access to the answers 

before they attempt them. This helps consolidate their learning in a way in 

which they will have to demonstrate this in the exam. 

 

Please use the answers to de-brief candidates or as part of teaching or 

learning, but do emphasise that these answers are far more comprehensive 

than the answers, even the best candidates, would ever be able to produce. 

 

If students attempt questions as part of formal tuition they should be time 

constrained. A good guide to organising this is to allow the students so much 

per minute to attempt the question so tackling a 25 mark question from Section 

B of a past P1/P3 exam should take (195/100) x 25 = approximately 50 

minutes, including the reading time that would be allocated.  
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ACCA spends a lot of time and resources in commissioning experts from the 

field of accountancy tuition and learning to share their wisdom from years of 

successful experience as teachers. 

 

Encourage your students to listen to them carefully. 

 

To ensure this is done it may be worth asking them to listen to a video and ask 

them to summarise the key points that are being made by the tutor. 

 

This way the learning and most important issues are highlighted in the mind of 

the student – hopefully to prepare them better for the forthcoming exam 
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For students who do not have English as their first language, P1 

and P3 can be quite challenging and any deficiency in English 

language skills will reduce the potential of an otherwise able 

candidate to perform well. They are also helpful even for English 

speaking students, for example how to structure a report. This 

can help in gaining professional marks. 

 

With this in mind ACCA, working with BPP University, have 

designed English language resources, including a diagnostic test 

to understand at what level to begin any English instruction.  

 

They are designed to support students through each stage of the 

ACCA Qualification.  

 

There are 70 one hour modules, covering aspects specific to 

each exam in the ACCA Qulalification and they are online to 

access at any time on any device  - so very flexible. 

31 



32 



You could also advise students to also look at some of the modules in other 

exams for example training modules in P5  includes Organising a report , 

Organising writing - problem/solution ,Supporting an argument  

and Writing an evaluation, all skills needed in P1 and P3 
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